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Course description and overview: 

  
      Kurdistan is currently passing through a new phase of development and reconstruction involves 

regeneration of economic system, social structure and social relations. This requires a systematic study 

of these changes as part of the forging and re-forging those relations. The question arising is that how are 

these changes affecting your life? Perhaps you rely on a newly expanding telephone industry to keep in 

touch with friends, or maybe your community having smaller or larger share of developmental 

opportunities from other places, or perhaps you find the new role and status of women within society 

either interesting or controversial issue. All of these are issues that guide sociological questions. 

Sociology explains some of the causes and consequences of these changes. In fact, sociology is and will 

remain as an instrumental tool of understanding and explaining the society and social change in general 

and this peculiar phase of change in Kurdistan in particular. 

 

       This course is an introduction to the study of subject of sociology. Introduction to sociology is the 

first course in English language medium for the second year of programme of sociology of Soran 

University. The course aims to provide, as the title suggests, a suitable and stimulating introduction to 

sociology in English language as a complementary to other sociological course delivered in Kurdish 

language for the 2
nd

 year. The importance of the course stems from the fact that it touches a number of 

topics which have proved to be crucial in thorough understanding of the subject of sociology. The course 

is, therefore, an in-depth course in sociology which, it is hoped, will provide students of Sociology in 

Soran University who are already familiar with key theoretical terms and concepts of the subject.  

We explore the place of sociology in social sciences and the ways in which it affects and is affected by 

them. Among others we will look at the following areas: culture and society, socialization and life cycle, 

social interaction and everyday life, stratification, class, inequality, and last but not least sociological 

perspectives.   

Where it is appropriate the course provides students with the various debates surrounding each term and 

topic. The course also gives historical development of the subject and overviews of key debates. The 

syllabus varies in length according the importance that has attached in comprehension of each topic. 

They have been selected through the lecturer in charge's years of experience teaching what is needed for 

an introductory course in sociology. 

 

 

 



Objectives of the course: 
 

    This course has the following main objectives:  

 The influence of the Enlightenment on the emerging sociology as an academic discipline. 

 To familiarise students with some sociological perspectives.  

 To help students to be able to employ basic study skills to explore and then imply sociological 

thinking to understand the social world. 

  

 

 

6. Course Context and Schedule  

 

Week s Subject/Theme/Syllabus  

1 What is Sociology?  

 The development of sociological perspective 

 The nature of sociology   

 Early Social thought  

 

Sources and readings:  

Main Source:  Introduction to Sociology, A Giddens, pp 4-12 

 

 

2
nd

 Source:  Sociology: The Core Concepts, PP: 1-4, 

 

Group discussion Topics:  

What is the definition of sociology? 

What are the basic questions that sociology attempts to answer? 

What is sociological imagination?    

2 Culture and Society 

 The nature and Foundation of Culture 

 The concept of Culture 

 

 

Readings: 

Main source pp 51-58  

 

2nd Source pp 34-36  

 

Group Discussion Topics: 

Explain the nature of culture. 

What is the definition of culture? 

Discuss and illustrate the relations between culture and society. 

 



3   Culture and Society 

 

 The Components of Culture 

 Characteristics of Culture 

 

Readings: 

MS, pp 51-58 

2
nd

 Source 36-42 

 

Group Discussion Topics:  

Identify and define the major components of culture. 

What are values? 

Identify and define the major characteristics of culture. 

4 Society and Social Structure  

 The concept of society 

 Society and Culture 

 Social Structure  

 The Functions of Culture 

  

Readings: 

 

MS, pp 51-58 

2
nd

 Source, pp 43-53 

 

Study Guide, pp 53-59 

 

Group Discussion Topics:  

 

Discuss and define the differences among folkways, mores, and laws. 

Discuss and contrast the difference between values and beliefs. 

Discuss, identify and define the major elements of social structure. 

5 Socialisation 

 The concept of Socialisation 

 Agents of Socialisation 

 The summary       

 

Readings: 

 

MS, pp, 87-94 

2
nd

 Source, pp 60-73 

 

Study Guide, pp 73-79 

 

Group Discussion Topics:  

 

What is the difference between achieved and ascribed status? 

 Examine the nature and importance of socialisation. 

Discuss, define and contrast the agents of socialisation. 

6 Social Groups 

 The definition and Nature of Social Group 

 The Types of Social Groups  



 Formation of Social Groups 

 Summary 

   

Readings:  

MS, pp 82-100  

2
nd

 Source, pp 87-101 

 

Study Guide, pp 100-107 

 

Group Discussion Topics: 

 

Discuss and then formulate a good sociological definition of social group 

Discuss and define the types of social groups. 

Briefly describe how groups come into existence 

 

7 Stratifications 

 The Nature of Stratification  

 Types of Stratification System 

 Social Class  

 Summary   

 

Readings: 

 

MS, pp 204-207/ 220-225 

 2
nd

 Source, pp 135-148 

 

Study Guide, pp 148-154: 

 

Group Discussion Topic: 

 

Discuss and define ‘social stratification’.  

Identify and briefly explain the three major ideal types of social stratification  

Discuss and define the concept of social class. 

 

8 Inequalities 

 The concept  

 The Minority Group Defined  

 Prejudice and Discrimination 

 Summary  

 

Readings:  

 

MS, pp 213-222 

2
nd

 Source, pp156-161 

 

Group Discussion Topics: 

 

What is an inequality? 

What are the differences between income and wealth? 

Discuss and define ‘minority group’.  

9 Inequalities  

 Explanations for Prejudice and Discrimination  

 Minority Groups to Prejudice and Discrimination  



 Summary  

 

Readings: 

 

MS, pp 156-161 

2
nd

 Source, pp 162-167 

 

Study Guide, pp 167-172 

 

Group Discussion Topics: 

 

Compare and contrast the six major policies dominant groups have developed 

toward minority groups. 

Define and contrast ‘prejudice’ and ‘discrimination’. 

Briefly discuss the consequences of prejudice and discrimination to women, 

minorities and migrants. 

  

10 Social Institutions: I Family and Marriage 

1) Family 

 Social Institutions 

 Definition 

 Functions 

 Recent Changes  

 Summary 

 

Readings:  

2
nd

 source, pp 173-179  

 

Group Discussion Topics: 

Discuss and define ‘social institution’. 

List and explain the major characteristics of functions of the family as a social 

institution. 

 Briefly describe two recent changes in functions of the American Family. 

List and briefly define the various family structures.  

11 Social Institutions: 

2) Marriage  

 Forms of Marriage  

 Marriage and Family in the USA 

 Changing family and Marriage Patterns  

 Summary 

 

 

 

Readings: 

 

2
nd

 Source, 179-196 

 



Study Guide, pp 196-202 

 

Group Discussion Topics:  

 

Define ‘marriage’ and discuss its various forms. 

Examine some the issues in blended and extended families. 

Describe and discuss child and spouse abuse.  



12 Social Institutions 

3) Religion  

 Religion’s Functions  

 Emile Durkheim’s Perspective 

 Karl Marx’ Perspective  

 Max Weber’s Perspective      

Readings: 

2
nd

 Source, pp 203-209 

 

Study Guide, pp 211-216 

Group Discussion Topics: 

Discuss Durkheim’s perspective on the religious beliefs and practice. 

How Karl Marx defines the religion and discuss and examine his definition. 

Examine Max Weber’s perspective on the religion.  

 

13 Social Institutions  

4) The Economic Structure  

 The Economic Institution 

 Definition and Function of Economic Institution 

 Summary      

 

Readings: 

 

2
nd

 Source,  pp 221-226 

 

Study Guide, pp 226-231 

 

Group Discussion Topics: 

 

What is an institution? 

What is the economic institution? 

What does ‘capitalism’ means?  

 

14 Population, Urbanisation, and Environment  

1) Basic Demographic Concepts  

 

 Demography  

 Fertility  

 Mortality  

 Summary  

Readings: 

MS, pp 598-603  



2
nd

 S, pp 232-241 

 

Group Discussion Topics: 

Define ‘demography’ and its two major areas of study. 

Discuss and define fertility. 

Discuss and define mortality. 

 

15 Population, Urbanisation, and Environment 

2) Migration  

 

 Definition 

 Internal Migration 

 External Migration 

 Summary 

Readings: 

2
nd

 Source,  pp 236-241 

Group Discussion Topics  

Discuss and define migration  

Discuss the factors generate migration. 

What is the deference between internal and external migration 

   

16 Population Growth and Less Developed Nations 

 Definition 

 Overpopulation  

 Summary   

Readings: 

 

2
nd

 Source, pp 243-248 

 

Group Discussion Topics: 

  

How do you explain the world population growth? 

List and discuss the factors underlying the current massive population growth 

in less developed countries. 

Discuss both sides of the current debate on the future consequences of world 

population growth. 

 

17 Population Growth and Less Developed Nations 

 Urbanisation  

 Urbanisation and Urban Growth  

 World Urbanisation 

 Summary   

 

 

 

 



                              

Readings: 

 

2
nd

 Source, pp 248-251 

 

Group Discussion Topics: 

 

Define urbanisation. 

Compare present and future urbanisation trends in developed and les developed 

countries.   

Discuss the history of urban growth in the USA in the 200 years. 

 

18 The Environment  

 Definition  

 Environmental Problems  

 Decline of Natural Resources  

 Summary  

 

Readings: 

 

 2
nd

 Source,  pp 251-258  

 

Study Guide, pp 258-266  

 

Group Discussion Topics: 

 

  

 

19 Collective Behaviour, Social Movements, and Social Change  
1) Collective Behaviour  

 

 Definition 

 Determinants of Collective Behaviour  

 Crowd Behaviour  

 Summary    
Readings: 

2nd Source, pp 265-272 
Group Discussion Topics: 

 

What is ‗collective behaviour‘?  
List and briefly explain the six determinations of collective 
behaviour. 
Identify and briefly explain four types of crowds. 

20 Collective Behaviour, Social Movements, and Social Change 
2) Public Opinion, Propaganda, and the Government  

 

 Public Opinion 

 The Public and the Mass 

 Summary  
Readings: 
2nd Source, pp 272-275 



 

Group Discussion Topics: 

 
What is ‗public opinion‘? 
Discuss and explain ‗public sphere‘ 
Discuss and define ‗social movement‘. 

 
21 Collective Behaviour, Social Movements, and Social Change 

3) Social Movements 

 Definition  

 Varieties of Social Movements 

 Society  

 Summary  
  

Readings: 
2nd Source, pp 275-283 

 
Group Discussion Topics: 

 

List and explain the four stages in the life cycle of social movements. 

Identify and explain four types of social movements. 

Describe the women’s movement in the USA.   

  
22 Social Change 

 Definition 

 Discovery 

 Invention and  Cultural Base 

 Diffusion  
 

Readings:  
2nd Source, pp 284-288 

 
Group Discussion Topics: 

 
Describe the basic of characteristic of a folk society. 
What is an associational society? 
Identify and explain the two important ways by which societies 
change. 

 
23 Social Change  

 Explanations for Social Change  

 Perspectives on Social Change  

 Summary  
 

Readings: 
 

2nd Source, pp 288-297 
 

Study Guide, pp 297-305 
 

Group Discussion Topics: 

 
Discuss and define the concept of social change.  



List 10 items that Americans have borrowed from other societies. 
Compare and contrast three explanations for social change.  

 

 

Learning and Teaching Resources 

 

a) Required Texts  

 

1) Anthony Giddens, Mitchell Duneier and Richard P. Applebaum (2005)  

Introduction to Sociology, University of California Publication, 5
th

 Edition. Main   

Source, a copy available at the Department 

  

2) Dunya Basol and Kutuphanesi (1991) Sociology: The Core Concepts.   

  

b) Recommended Texts  

1) David Lee and Howard Newby (1989) The Problem of Sociology  

2) Anthony Giddens (1984) The Constitution of Society, Polity Press  

3) Stuart Hall and Bram Gieben  (1992) Formation of Modernity, The Open University Publications. 

 
 

 
 

 تيَبيين : 
 وةآلً بؤ تاقيكردٌةوةكاٌي وةرزي وكؤتاي شاهَ دابٍريَت . منووٌةي ثرشيار و -

 
Department of Sociology, Faculty of Arts, Soran University 

Exam and Essays Titles and Questions 

Course: An Introduction to Sociology  

Level: Year Two (2013-2014)  

Course Leader: Said Shams 

:uestionsQet of First S 

Question One. 

What is the enlightenment?   

12 Marks 

 

Question Two. 



What is culture and why is it important for sociologists to have an 

understanding of culture? 

12 Marks 

 

Question Three. 

What is stratification and how it was developed and changed in the course 

of history? 

12 Marks 

 

Question Four. 

explain the concept of social class? Answer with reference to Karl How do 

Marx and Max Weber‘s definition of social class 

12 Marks 

 

Question Five. 

In what ways one can explain the changes that led to the modern system of 

f education and discuss one of education. Name three sociological theories o

them in details.      arks 12M 

 

 

Department of Sociology, Faculty of Arts, Soran University 

Exam and essays: Answers 

Course: An Introduction to Sociology  

Level: Year Two  

Course Leader: Said Shams 

 

 

Question one: 

 

Introduction:  

 

The Enlightenment was an intellectual development that happened in the 

1770s) in Europe. The centres of the Enlightenment -eighteen century (1720s

of France and Scotland but it had centres all over the Europe. 

 



Discussion: 

 The Enlightenment in eighteenth- and nineteenth century Europe had an 
enormous influence on the development of modern social science and 
sociology. Also known as the Age of Reason, the Enlightenment was 
characterized by faith in the ability of human reason to solve society‘s 
problems. Intellectuals believed that there were natural laws and processes in 
society to be discovered and used for the general good. Modern science was 
gradually supplanting traditional and religious explanations for natural 
phenomena with theories confirmed by experiments.  

 There were three overlapping and closely linked generations of thinkers or 
philosophes  in the enlightenment era. 1) this group typified by Voltaire (1694-
1778) and Montesquieu (1689-1775), as well as by John Lock (1632-1704) and 
Isaac Newton (1642-1727),  2) the second group typified by Jean-Jacques 
Rousseau (1717-83) and David Hume (1711-1776), and finally 3) the last group 
by Immanuel Kant (1727-81) and Adam Smith (1743-94). 

 

 The Enlightenment and the birth of social sciences: The earliest sociologists 
promoted a vision of sociology grounded in careful observation. Auguste 
Comte (1798–1857), a French philosopher who coined the term sociology, 
believed that just as science had discovered the laws of nature, sociology 
could discover the laws of human social behavior and thus help solve 
society‘s problems. This approach is called positivism, a system of thought, 
still prominent today, in which scientific observation and description is 
considered the highest form of knowledge, as opposed to, say, religious 
dogma or poetic inspiration. The modern scientific method, which guides 
sociological research, grew out of positivism. 

 
Conclusion: 

The Enlightenment, which its advancement witnessed as spreading reason like 
 ly important part in the emergence of the social sciences.light, played a critical

Sociology as a science of society owned much its existence to this European 
 estern Europe during theSociology emerged in Wdevelopment. In fact, 

Enlightenment and was influenced by the values of critical reason, 
humanitarianism, and positivism. Auguste Comte, one of the earliest 

sociologists, emphasized sociology as a positivist discipline.  
 
  

Question Two: 

Introduction:  

Culture is the complex system of meaning and behavior that defines the way of 
life for a given group or society. It includes beliefs, values, knowledge, art, 
morals, laws, customs, habits, language, and dress, among other things. Culture 



includes ways of thinking as well as patterns of behavior. Observing culture 
involves studying what people think, how they interact, and the objects they use. 

 
Discussion: 

In any society, culture defines what is perceived as beautiful and ugly, right and 
wrong, good and bad. Culture helps hold society together, giving people a sense 
of belonging, instructing them on how to behave, and telling them what to think 
in particular situations. Culture gives meaning to society. Culture is both 
material and nonmaterial. Material culture consists of the objects created in a 
given society its buildings, art, tools, toys, print and broadcast media, and other 
tangible objects, such as those discussed in the chapter opener. In the popular 
mind, material artifacts constitute culture because they can be collected in 
museums or archives and analyzed for what they represent. These objects are 
significant because of the meaning they are given. A temple, for example, is not 
merely a building, nor is it only a place of worship. Its form and presentation 
signify the religious meaning system of the faithful. Nonmaterial culture 

includes the norms, laws, customs, ideas, and beliefs of a group of people. 
Nonmaterial culture is less tangible than material culture, but it has a strong 
presence in social behavior. Examples of nonmaterial culture are numerous and 
found in the patterns of everyday life. In some cultures, people eat with utensils, 
in others, people do not. The eating utensils are part of material culture, but the 
belief about whether to use them is nonmaterial culture. It is cultural patterns 
that make humans so interesting. Is it culture that distinguishes human beings 

from animals?  
 

Some animal species develop what we might call culture. Chimpanzees, for 
example, learn behavior through observing and imitating others, a point proved 
by observing the different eating practices among chimpanzees in the same 
species but raised in different groups. Others have observed elephants picking 
up the dead bones of other elephants and fondling them, perhaps evidence of 
grieving behavior. Dolphins are known to have a complex auditory language. 
And most people think that their pets communicate with them. Apparently, 
humans are not unique in their ability to develop systems of communication. But 
some scientists generally conclude that animals lack the elaborate symbol-based 
cultures common in human societies. Perhaps, as even Charles Darwin wrote, 
―The difference in mind between man and the higher animals, great as it is, 
certainly is one of degree and not of kind‖. Studying animal groups reminds us 
of the interplay between biology and culture. Human biology sets limits and 

provides certain capacities for human life.  
 

Conclusion:  
 

In the end if we try first to answer the question that what is culture?  We have to 
say: culture is the complex and elaborates system of meaning and behavior that 



defines the way of life for a group or society. It is shared, learned, taken for 
granted, symbolic, and emergent and varies from one society to another.  

 
 Then to answer why it is so important for sociologists have an understanding of 
culture? We may say that norms are rules of social behavior that guide every 
situation and may be formal or informal. When norms are violated, social 
sanctions are applied. Beliefs are strongly shared ideas about the nature of social 
reality. Values are the abstract concepts in a society that define the worth of 
different things and ideas. And since sociologists are concerned with analyzing 

society and they cannot do it without a thorough understanding of culture. 
 
  

Question Three. 
 

Introduction:  
 

All social groups and societies exhibit social differentiation. Status, as we have 
learned this year, is a socially defined position in a group or society. Social 

differentiation is the process by which different statuses develop in any group, 
organization, or society. Think of a sports organization. The players, the owners, 
the managers, the fans, the cheerleaders, and the sponsors all have a different 
status within the organization. Together they constitute a whole social system, 

one that is marked by social differentiation. 
 

Discussion:  
Status differences can become organized into a hierarchical social system. Social 
stratification is a relatively fixed, hierarchical arrangement in society by which 
groups have different access to resources, power, and perceived social worth. 
Social stratification is a system of structured social inequality. Using sports as an 
example again, you can see that many of the players earn extremely high salaries, 
although most do not. Those who do are among the elite in this system of 
inequality. But it is the owners who control the resources of the teams and hold 
the most power in this system. Sponsors (including major corporations and 
media networks) are the economic engines on which this system of stratification 
rests; fans are merely observers who pay to watch the teams play, but the 
revenue they generate is essential for keeping this system intact. Altogether, 
sports are systems of stratification because the groups that constitute the 
organization are arranged in a hierarchy where some have more resources and 
power than others. Some provide resources; others take them. And, even within 
the field of sports, there are huge differences in which teams—and which 

sports—are among the elite. 
All societies seem to have a system of social stratification, although they vary in 
the degree and complexity of stratification. Some societies stratify only along a 
single dimension, such as age, keeping the stratification system relatively simple. 



Most contemporary societies are more complex, with many factors interacting to 
create different social strata. In the United States,  

 

Stratification systems can be broadly categorized into three types: estate systems, 
caste systems, and class systems. In an estate system of stratification, the 
ownership of property and the exercise of power is monopolized by an elite who 
have total control over societal resources. Historically, such societies were feudal 
systems where classes were differentiated into three basic groups—the nobles, 
the priesthood, and the commoners. Commoners included peasants (usually the 
largest class group), small merchants, artisans, domestic workers, and traders. 
The nobles controlled the land and the resources used to cultivate the land, as w 

ill as all the resources resulting from peasant labor. 
 

In a caste system, one‘s place in the stratification system is an ascribed status (see 
Chapter 5), meaning it is a quality given to an individual by circumstances of 
birth. The hierarchy of classes is rigid in caste systems and is often preserved 
through formal law and cultural practices that prevent free association and 
movement between classes. The system of apartheid in South Africa was a stark 
example of a caste system. Under apartheid, the travel, employment, 
associations, and place of residence of Black South Africans were severely 
restricted. Segregation was enforced using a pass system in which Black South 
Africans could not be in White areas unless for purposes of employment; those 
found without passes were arrested, often sent to prison without ever seeing 
their families again. Interracial marriage was illegal. Black South Africans were 
prohibited from voting; the system was one of total social control where anyone 
who protested was imprisoned. The apartheid system was overthrown in 1994 
when Nelson Mandela, held prisoner for 27 years of his life, was elected 
president of the new nation of South Africa; a new national constitution 

guaranteeing equal rights to all was ratified in 1996. 
 

In class systems, stratification exists, but a person‘s placement in the class system 
can change according to personal achievements; that is, class depends to some 
degree on achieved status, defined as status that is earned by the acquisition of 
resources and power, regardless of one‘s origins. Class systems are more open 
than caste systems because position does not depend strictly on birth, and classes 
are less rigidly defined than castes because the divisions are blurred by those 

who move between one class and the next. 
 

Conclusion. 
Social stratification is a relatively fixed hierarchical arrangement in society by 
which groups have different access to resources, power, and perceived social 
worth. All societies have systems of stratification, although they vary in 
composition and complexity. Estate systems are those in which power and 
property are held by a single elite class; in caste systems, placement in the 



stratification is by birth and in class systems, placement is determined by 
achievement. 

 
Question Four 

 
Introduction: 

 
In common terms, class refers to style or sophistication. In sociological use, social 
class (or class) is the social structural position groups hold relative to the 
economic, social, political, and cultural resources of society. Class determines the 
access different people have to these resources and puts groups in different 
positions of privilege and disadvantage. Each class has members with similar 
opportunities who tend to share a common way of life. Class also includes a 
cultural component in that class shapes language, dress, mannerisms, taste, and 
other preferences. Class is not just an attribute of individuals; it is a feature of 

society. 
 

Discussion:  
 

The social theorist Max Weber described the consequences of stratification in 
terms of life chances, meaning the opportunities that people have in common by 
virtue of belonging to a particular class. Life chances include the opportunity for 
possessing goods, having an income, and having access to particular jobs. Life 
chances are also reflected in the quality of everyday life. Whether you dress in 
the latest style or wear another person‘s discarded clothes, have a vacation in an 
exclusive resort, take your family to the beach for a week, or have no vacation at 

all, these life chances are the result of being in a particular class. 
 

Class is a structural phenomenon; it cannot be directly observed. Nonetheless, 
you can ―see‖ class through various displays that people project, often 
unintentionally, about their class status. What clothing do you wear? Do some 
worn objects project higher class status than others? How about cars? What class 
status is displayed through the car you drive or, for that matter, whether you 
even have a car or use a bus to get to work? In these and myriad other ways, 

class is projected to others as a symbol of our presumed worth in society. 
 

Social class can be observed in the everyday habits and presentations of self that 
people project. Common objects, such as clothing and cars, become symbols of 
one‘s class status. As such, they can be ranked not only in terms of their 
economic value, but also in terms of the status that various brands and labels 
carry. The interesting thing about social class is that a particular object may be 
quite ordinary, but with the right ―label‖ it becomes a status symbol and thus 

becomes valuable. 
 



Marx defined classes in relationship to the means of production, defined as the 
system by which goods are produced and distributed. In Marx‘s analysis, two 
primary classes exist under capitalism: the capitalist class, those who own the 
means of production, and the working class (or proletariat), and those who sell 
their labor for wages. There are further divisions within these two classes: the 
petty bourgeoisie, small business owners and managers (those whom you might 
think of as middle class) who identify with the interests of the capitalist class but 
do not own the means of production, and the lumpenproletariat, those who have 
become unnecessary as workers and are then discarded. (Today, these would be 

the underclass, the homeless, and the permanently poor.) 
 

Max Weber agreed with Marx that classes were formed around economic 
interests, and he agreed that material forces (that is, economic forces) have a 
powerful effect on people‘s lives. However, he disagreed with Marx that 
economic forces are the primary dimension of stratification. Weber saw three 

dimensions to stratification: 
 

• Class (the economic dimension);  
 

• Status (or prestige, the cultural and social dimension); 
and, 

 
• Party (or power, the political dimension). 

 
Weber is thus responsible for a multidimensional view of social stratification 
because he analyzed the connections between economic, cultural, and political 

systems. 
 

Derived from the early work of Karl Marx, sociologists also analyse class 
according to the perspective of conflict theory. Conflict theory defines classes in 
terms of their structural relationship to other classes and their relationship to the 
economic system. The analysis of class from this sociological perspective 
interprets inequality as resulting from the unequal distribution of power and 
resources in society. Sociologists who work from a conflict perspective see the 
classes as facing off against each other, with elites exploiting and dominating 
others. The key idea in this model is that class is not simply a matter of what 
individuals possess in terms of income and prestige; instead, class is defined by 
the relationship of the classes to the larger system of economic production. From 
a conflict perspective, the middle class, or the professional–managerial class, 
includes managers, supervisors, and professionals. Members of this group have 
substantial control over other people, primarily through their authority to direct 
the work of others, impose and enforce regulations in the workplace, and 
determine dominant social values. Although, as Marx argued, the middle class is 
controlled by the ruling class, members of this class tend to identify with the 

interests of the elite. 



 
Conclusion:  

 

In an attempt to answer the question that how do sociologists define class? We 
can briefly say that Class is the social structural position groups hold relative to 
the economic, social, political, and cultural resources of society. It is highly 

significant in determining one‘s life chances. 
 

Question Five: 
 

Introduction:  
 

The concepts of power and authority are central to sociological analyses of the 
state. Among sociologists is now common place to formulate power as the ability 
of one person or group to exercise influence and control over others. The exercise 
of power can be seen in relationships ranging from the interaction of two people 
(husband and wife, police officer and suspect) to a nation threatening or 
dominating other nations.  German social theorist, Max Weber defines the two 

concepts and their association in a quite different way. 
 
 Discussion: 

 

Max Weber the German classical sociologist postulated that three types of 
authority exist in society: traditional, charismatic, and rational–legal.  

1) Traditional authority stems from long-established patterns that give 
certain people or groups legitimate power in society. A monarchy is an 
example of a traditional system of authority. Within a monarchy, kings and 
queens rule, not necessarily because of their appeal, or because they have 
won elections, but because of long-standing traditions within the society.  

2) Charismatic authority is derived from the personal appeal of a leader. 
Charismatic leaders are often believed to have special gifts, even magical 
powers, and their presumed personal attributes inspire devotion and 
obedience. Charismatic leaders often emerge from religious movements, 
but they come from other realms also. President Obama is for many a 
charismatic leader, admired not only for being the first African American 
president of the United States, but also for his ability to inspire so many 
people, especially young people. 

3) Rational–legal authority stems from rules and regulations, typically 
written down as laws, procedures, or codes of conduct. This is the most 
common form of authority in the contemporary developed societies, e.g., 
the USA. People obey not because national leaders are charismatic or 
because of social traditions, but because there is a legal system of authority 
established by formalized rules and regulations. Rulers gain legitimate 
authority by election or appointment in accordance with society‘s rules. In 
systems based on rational–legal authority, the rules are upheld by state 



agents such as the police, judges, social workers, and other state 
functionaries to whom power is delegated. 

 
:Conclusion 

 

Power is the ability of a person or group to influence another. Authority is power 
perceived to be legitimate.  Max Weber is famous for offering a different kind of 

sociology of power. According to Weber there are kinds of authority: 

 Traditional authority, based on long-established patterns;  

 Charismatic authority, based on an individual‘s personal appeal or charm; 
and  

 Rational–legal authority, based on the authority of rules and regulations 
(such as law). 

 
 

Second Set of Questions  
 
.Question One 

 

Introduction:  

 

Education in a society is concerned with the systematic transmission of the 
society‘s knowledge. This includes teaching formal knowledge such as the ―three 
R‘s,‖ reading, writing, and arithmetic, as well as morals, values, and ethics. 
Education prepares the young for entry into society and is thus a form of 
socialization. Sociologists refer to the more formal, institutionalized aspects of 

education as schooling. 
 

Discussion: 
 

We have first to speak of the rise of modern educational system. In fact, formal 
and compulsory education is a relatively new idea. During the nineteenth 
century, many states did not yet have laws requiring education for everyone. 
Most jobs in the middle of the nineteenth century demanded no education or 
literacy whatsoever. Education was considered a luxury, available only to 
children of the upper classes. Education for slaves was prohibited by law until 
1900, long after the Emancipation Proclamation passed in 1863. When 
compulsory education was established in 1900, the law passed in all states except 
a few in the South, where Black Americans were still largely denied formal 
education of any kind. In the past, state laws in the South and West have also 
prohibited education for Hispanics, American Indians, and Chinese immigrants. 
State laws requiring attendance were generally enforced for White Americans at 
least through eighth grade. Education all the way through high school lagged 



considerably. In 1910, less than 10 percent of White eighteen-year-olds in the 
United States had graduated from high school. Attendance in both high school 
and college has expanded considerably, such that in the United States today, for 
example, almost 90 percent of those under thirty-five have received at least a 
high school diploma. High school and college graduation rates, however, are not 
equal across racial groups. High school completion for Blacks lags behind that of 
Whites, and that of Hispanics lags significantly behind that of Blacks. In fact the 

rate of dropout before graduation for Hispanics is twice that of Blacks.   
 

All known societies have an education system of some sort. In the industrialized 
societies, the education system is large and highly formalized. In other societies, 
such as pastoral societies, it may consist only of parents teaching their children 
how to till land and gather food. Under these circumstances, the family is both 
the education system and the kinship institution. The sociological theories of 
education can classified, for this year course, in the three major categories as 

follows: 
 

1) The Functionalist View of Education 
 
 

The functionalist school of thought sees the education within its functionalist 
framework. For this perspective occupational training is a major function of 
education, especially in an industrialized society such as the United States. In less 
complex societies, as was the United States prior to the nineteenth century, jobs 
and training were passed from father to son or more rarely, from father or 
mother to daughter. A significant number of occupations and professions today 
are still passed on from parent to offspring, particularly among the upper classes 
(a father passing on a law practice to his son). It also occurs among certain highly 
skilled occupations (plumbers, ironworkers, and electricians), where both 
training and union memberships may be passed on. Modern industrialized 
societies need a system that trains people for jobs. Most jobs today require at least 
a high school education, and most professions require a college or postgraduate 

degree.  
 

2) The Conflict View of Education 
 

In contrast to functionalist theory, which emphasizes how education unifies and 
stabilizes society, conflict theory emphasizes the disintegrative and disruptive 
aspects of education. Conflict theory focuses on the competition between groups 
for power, income, and social status, emphasizing the prevailing importance of 
institutions in the conflict. One intersection of education between group and class 
competition is embodied in the significant correlations that exist between 
education and class, race, and gender. The unequal distribution of education 

allows it to be used to separate groups. The higher the educational attainment of 



a person, the more likely that person will be middle to upper class, White, and 
male. Conflict theorists argue that educational level is a mechanism for 

producing 
and reproducing inequality in our society. According to conflict theorists, 
educational level can be a tool for discrimination by using the mechanism of 
credentialism—the insistence upon educational credentials for their own sake, 
even if the credentials bears little relationship to the intended job. This device can 

be used by potential employers to discriminate against minorities, working class 
people, or women—that is, those who are often less educated and least likely to 
be credentialed because discriminatory practices within the education system 

limited their opportunities for educational achievement. 
 

3) The Symbolic Interaction View of Education 
 

Symbolic interaction focuses on what arises from the operation of the interaction 
process during the schooling experience. Through interaction between student 
and teacher, certain expectations arise on the part of both. As a result, the teacher 
begins to expect or anticipate certain behaviors, good or bad, from students. 
Through the operation of the teacher expectancy effect, the expectations a teacher 
has for a student can actually create the very behavior in question. Thus fulfilled, 
the behavior is actually caused by the expectation rather than the other way 
around. For example, if a White teacher expects Latino boys to perform below 
average on a math test relative to White students, over time the teacher may act 
in ways that encourage the Latino boys to get below average math test scores. 

Later we will examine just how the expectancy effect works.  
 

Conclusion:  
 

As it was discussed the modern education is more recent phenomenon. There 
was no formal and compulsory education prior to the modern time. From the late 
nineteenth century the education developed as an important institution. In fact, 
education is a social institution. Education is concerned with the formal 
transmission of society‘s knowledge. It is therefore part of the socialization 
process. There are three sociological perspectives concerning education that I had 

discussed one of them.  
 
 .Question Two 

 
ntroduction: I 

 
From the moment of birth, gender expectations influence how boys and girls are 
treated. Now that it is possible to identify the sex of a child in the womb, gender 
expectations may begin even before birth. Parents and grandparents might select 
pink clothes and dolls for baby girls, sports clothing and brighter colors for boys. 



Even if they try to do otherwise, it will be difficult because baby products are so 
typed by gender. 

 
Discussion: 

 
Much research shows how parents and others continue to treat children in 
stereotypical ways throughout their childhood. Girls may be expected to cuddle 
and be sweet, whereas boys are handled more roughly and given greater 

independence. 
 

Sociologists use the terms sex and gender to distinguish biological sex identity 
from learned gender roles. Sex refers to biological identity, being male or female. 
For sociologists, the more significant concept is gender—the socially learned 
expectations and behaviors associated with members of each sex. This distinction 
emphasizes that behavior associated with gender is culturally learned. The 
cultural basis of gender is especially apparent when we look at other cultures. 
Across different cultures, the gender roles associated with masculinity and 
femininity vary considerably. In Western industrialized societies, people tend to 
think of masculinity and femininity in dichotomous terms, with men and women 
even defined as ―opposite sexes.‖ The views from other cultures challenge this 

assumption.  
 

We need not look at striking departures from familiar gender categories to see 
how differently gender can be constructed in other cultures. For example, in 
China the Chinese Marriage Law of 1950 formally defines marriage as a 
relationship between equal companions who share responsibility for child care 
and the family. This is in sharp contrast to age-old gender roles in Chinese 
tradition. The roles did not change overnight in China. As in many societies 
backed by strong traditions, contemporary roles can coexist with more traditional 
ones. There can also be substantial differences in the construction of gender 

across social classes or within subcultures. 
 
 

1) Gender Socialization 
As we have learned this year, socialization is the process by which social 
expectations are taught and learned. Through gender socialization, men and 
women learn the expectations associated with their sex. The rules of gender 
extend to all aspects of society and daily life. Gender socialization affects the self-
concepts of women and men, their social and political attitudes, their perceptions 
about other people, and their feelings about relationships with others. Although 
not everyone is perfectly socialized to conform to gender expectations, 
socialization is a powerful force directing the behavior of men and women in 
gender-typical ways. Even people who set out to challenge traditional 
expectations often find themselves yielding to the powerful influence of 
socialization. Women who consciously reject traditional women‘s roles may still 



find themselves inclined to act as hostess or secretary in a group setting. 
Similarly, men may decide to accept equal responsibility for housework, yet they 
fail to notice when the refrigerator is empty or the child needs a bath—household 
needs they have been trained to let someone else notice. These expectations are 
so pervasive that it is also difficult to change them on an individual basis. If you 
doubt this, try buying clothing or toys for a young child without purchasing 
something that is gender typed, or talk to parents who have tried to raise their 
children without conforming to gender stereotypes and see what they report 

about the influence of such things as children‘s peers and the media. 
 

2) The Formation of Gender Identity 
 

One result of gender socialization is the formation of gender identity, which is 
one‘s definition of oneself as a woman or man. Gender identity is basic to our self 
concept and shapes our expectations for ourselves, our abilities and interests, and 
how we interact with others. Gender identity shapes not only how we think 
about ourselves and others but also influences numerous behaviors, including 
such things as the likelihood of drug and alcohol abuse, violent behavior, 
depression, or even how aggressive you are in driving. One area in which gender 
identity has an especially strong effect is in how people feel about their 
appearance. Studies find strong effects of gender identity on body image. 
Concern with body image begins mostly during adolescence. Thus, studies of 
young children (that is, preschool age) find no gender differences in how boys 
and girls feel about their bodies, but by early adolescence clear differences 
emerge. At this age, girls report comparing their bodies to others of their sex 
more often than boys do. By early adolescence, girls report lower self-esteem (that 
is, how well one thinks of oneself) than boys; they also report more negativity 
about their body image than do boys. This type of thinking among girls is related 
to lower self-esteem Among     college students, women also are more dissatisfied 
with their appearance than are men. These studies indicate that idealized images 
of women‘s bodies in the media, as well as peer pressures, have a huge impact on 

young girls‘ and women‘s gender identity and feelings about their appearance. 
 

nclusion:Co 
 

Sociologists use the term sex to refer to biological identity and gender to refer to 
the socially learned expectations associated with members of each sex. Biological 
determinism refers to explanations that attribute complex social phenomena 

entirely to physical or natural characteristics.   
 

Gender socialization is the process by which gender expectations are learned. 
One result of socialization is the formation of gender identity. Overly conforming 
to gender roles has a number of negative consequences for both women and men, 
including eating disorders, violence, and poor self-concepts. Homophobia plays a 



role in gender socialization because it encourages strict conformity to gender 
expectations.  

 

Gender identity and inequality: gender stratification refers to the hierarchical 
distribution of social and economic resources according to gender. Most societies 
have some Gender and Social Change form of gender stratification, although 
they differ in the degree and kind. Gender stratification in the United States is 

obvious in the differences between men‘s and women‘s wages. 
   

 
 
 .بكريَت (quiz) تاقيكردٌةوةي لةٌاكاو -
-Ali-A( بؤ كوردي و بةفؤٌيت )Ali_K_Traditional) بة فؤٌيت ككؤرط بووثيَويصتة  -

Traditional )بؤ عةرةبي و بةفؤٌيت (Times New Roman) بؤئيٍطميسى. 

 . هةر تيَبيٍيةكي تر كة واوؤشتا هةيبيَت 

 

 
 
 
 
 


